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This research is about using the Story Completion Technique in Teaching English 
Speaking Skills at Islamic Boarding School. The aim was to examine whether using 
Story Completion technique in teaching speaking skills can improve speaking skills 
of the first-year students of MAS Darul Ihsan, Aceh Besar. The design of this 
research was experimental teaching. The population of the study was the whole 
member of the first-year students of MAS Darul Ihsan, Aceh Besar. I used purposive 
sampling to choose the sample of the research. The sample was the students of class 
X-F as the experimental class and class X-E as the control class. The quantitative data 
were collected by using pre-test and post-test. After getting the data, the results of the 
tests were analyzed by using statistical procedures. It was found that the average 
score of post-test of experimental class (72.27) was higher than the average score of 
control class (62.04). It showed that the students of experimental class improved their 
speaking skills. Furthermore, it also proved by examining hypothesis that to was 
higher than t-table (3.38 > 1.68). This means that there was significant difference of 
achievement between the students who were taught by using Story Completion 
technique, and the students who were taught without using the Story Completion 
technique.  
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 CHAPTER I 
INTRODUCTION 
 
This chapter deals with the background of the study, research questions, 
objective of the study, hypotheses, limitation of study, significance of the study, and 
Terminologies.  
A. Background of the Study 
Four skills should be mastered by the students in learning a foreign language. 
The skills are listening, speaking, reading, and writing. The four skills have their 
functions in a language. One of the most important skills that must be taught in 
teaching English is speaking. The ability to speak is the most essential skill since it is 
basic for communication (Oradee, 2012). The functions of speaking are to express 
opinions or feelings, information, knowledge and ask for something. According to 
Nunan (1991, as cited in Kumala, 2014) said that speaking is the same oral 
interaction which is a conventional way of presenting information, expressing ideas, 
and thought existing in the mind. Therefore, the ability to speak well gives a big 
influence on everyday interactions. The success of learning speaking is measured in 
terms of the ability to carry out a conversation in the language.  
However, mastering the speaking skill is not easy for foreign language 
learners (Amiruddin, 2018). Zhang (2009, as cited in Alhosni, 2014) argued that 
speaking remains the most difficult skill to master for the majority of English 
learners. The students still face some problems with speaking English well such as 
lack of fluency, accuracy, and comprehensibility even though they have been learning 
English for many years. According to Brown (2001, p. 269),“ one of the major 
obstacles learners have to overcome in learning to speak is the anxiety generated over 
the risks of blurting things out that are wrong, stupid, or incomprehensible”. 
Therefore, to overcome this anxiety, learners need more chances to practice in their 
daily communication and teachers’ motivation is also needed to encourage students to 
speak English. 
These problems are encountered also by the first-year students of Darul Ihsan 
Islamic Boarding School, Krueng Kalee, Aceh Besar. As a boarding school, speaking 
in both English and the Arabic language in daily interaction is an obligation. Students 
should be able to speak English and Arabic to interact and communicate with others. 
In contrast, based on my pre-observation and experience after three years of teaching 
English at Darul Ihsan Islamic Boarding School, I found that the students faced 
several problems in their speaking skills. Fluency, lack of vocabulary and self-
confidence are the main problems concerning English speaking.  
In this respect, Raba’ah (2005) said that the students' difficulties in speaking 
can be classified for some factors; they are lack vocabulary, self-confidence, and 
word choice. Meanwhile, Sugiharti (2007) also claimed that students feel 
uncomfortable to speak English in public place. It clearly shows that students are 
anxious about practicing English speaking. Second, the students also about making 
 some mistakes in grammar, and they suddenly stopped speaking due to a lack of 
vocabulary and instead used their native language to complete their speaking. It was 
because they seldom use English to communicate with their friends.  
Even though the students are given the vocabulary every morning after dawn 
prayer, just a few of them practice. They are not motivated and interested in learning 
English. As the result, they cannot improve their English speaking skills. Since the 
students want to be well-liked and accepted by their mates, they use their native 
language in daily conversation. It makes the students unable to communicate in 
English fluently inside and outside the classroom. 
Besides, another problem that makes students reluctant to speak English 
because the teacher tends to use limited technique to teach students in speaking. For 
example, when the teacher teaches their students about a narrative text, the teacher 
only divides into groups and at the end students are asked to conclude from the story. 
However, this kind of technique will not improve all students to speak English and 
only half of the students practice English. In this regard, Purwatiningsih (2015, p. 57) 
states that “the EFL teachers should create a classroom environment where students 
have real-life communication, authentic activities, and meaningful tasks that promote 
the use of oral language”. Therefore, to be an effective teacher, she or he needs some 
critical and creative skills about new techniques for teaching speaking.  
To deal with the problems, I would like to use the technique of a Story 
Completion at Darul Ihsan Islamic Boarding School to increase the students’ ability 
to speak English. This technique was introduced firstly by Kayi in 2006. I think this 
technique is appropriate for the first-year students of Darul Ihsan to improve their 
English speaking ability. It will give a contribution in teaching and learning English 
as Kayi (2006) said that the Story Completion technique is a very enjoyable, whole-
class, free-speaking activities for which students sit in a circle. For this activity, a 
teacher starts to tell a story, but after a few sentences the teacher stops narrating. 
Then, each student starts to narrate from the point where the previous one stopped. 
Each student is supposed to add four to ten sentences.  
Also, students can add new characters, events, descriptions and so on. In this 
research, I modified the Story Completion technique. The students in a group are 
asked to complete the story which is previously told by the speaker based on the part 
given by the teacher. Before that, the teacher should begin the story, then the student 
must complete the rest of the story. It is going to be an interesting technique because 
every student is motivated to speak, ignoring the errors that they make. This 
technique also will improve students’ ability to speak English in the classroom and 
outside the classroom. 
Some studies have been conducted on the story completion technique toward 
students' speaking skills. Hamsia (2018), conducted a research about developing 
students' speaking ability through story completion. The study was participated by 20 
students of first-semester Muhammadiyah Surabaya. The result showed that the 
technique of story completion could encourage students to speak up.  
 Another study was conducted by Wijaya, Sukirlan, and Sudirman (2014) to 
find out the improvement of students' speaking skills, the student response, and the 
process of implementing story completion in SMAN. This study was participated by 
31 students in class X. The data was collected using a speaking test, and observation. 
The result showed that the mean of post-test score of the students' English speaking 
abilities significantly improved. The students also gave the positive response toward 
Story Completion and in the process of learning.  
The previous studies have enriched the researcher’s knowledge in conducting 
the present study. There are similarities and differences between those studies and 
this research. The previous studies were conducted by different researchers in 
different schools on different students and different levels with different research 
approaches. The similarity is in using story completion techniques to improve 
speaking skills. Based on the previous studies above, I am sure that the use of story 
completion technique may have a good effect on students’ speaking performance. 
 
B. Research Question 
Based on the background of the study, one research question was formulated 
below. 
To what extent does the Story Completion technique improve the English speaking 
skills of the first-year students of MAS Darul Ihsan Aceh Besar? 
C. Research Aim 
The aim of the present study is to identify whether using story completion 
technique improves the English speaking skills of the first-year students of MAS 
Darul Ihsan Aceh Besar. 
D. Hypothesis 
Ho: there is no significant difference between the students' speaking ability 
improvement in learning speaking through Story Completion 
technique and without using story completion technique to the first-
year students of MAS Darul Ihsan, Aceh Besar. 
Ha: there is a significant difference between the students' speaking ability 
improvement in learning speaking through Story Completion 
technique and without using story completion technique to the first-
year students of MAS Darul Ihsan, Aceh Besar. 
 
E. Limitation of the Study 
The present study focuses only on the implementation of story completion 
technique taking from 29 students for the experimental class and 29 students of 
control class of Darul Ihsan Islamic Boarding School at Krueng Kalee, Siem, Aceh 
Besar. This study, however, focuses on five components of speaking; pronunciation, 
vocabulary, grammar, comprehension and fluency. 
 F.  Significance of the Study 
The result of this study is expected to be a source of knowledge, insight and 
training for teachers and educational practitioners in developing their techniques to 
help their students deal with their English speaking.  
For students, this study is also expected to provide information regarding the 
techniques that can be used to solve their difficulties in improving their English 
speaking. Therefore, it is hoped that students will find an easier and suitable way of 
improving their speaking ability. Besides, this study is of great significance to the 
reflection of the first-year of Darul Ihsan students in improving English speaking. 
G. Terminology  
To avoid misunderstanding of the readers, some terms used in this study need 
explanation.  
1. Story Completion Technique 
Story completion is a technique used in teaching speaking, whole-class, free-
speaking activity for which students sit in a circle. For this activity, a teacher starts to 
tell a story, but after a few sentences the teacher stops narrating. Then, each student 
starts to narrate from the point where the previous one stopped. Each student is 
supposed to add four to ten sentences. 
In this study, the story completion technique refers to the technique used to 
teach English speaking to the first-year the students of MAS Darul Ihsan. 
2. English Speaking  
In this study, speaking is defined as the main tool of communication which is 
taught the first-year students of MAS Darul Ihsan Islamic Boarding School in their 
English subject and the dormitory area.  
3. Islamic Boarding School 
In this study, Islamic Boarding School refers to MAS Darul Ihsan Siem, Aceh 
Besar, a place of education and teaching subjects that emphasis and support Islamic 
religion as residence dormitory students.  
The school obligates the students to communicate in English and the Arabic 
language in their daily life. 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER II  
LITERATURE REVIEW 
 
A. Concept of Speaking 
Speaking skill is viewed slightly different by linguists. Thornbury (2005) 
stated that speaking is an activity in real life that is carried out by speakers to carry 
out their ideas to interact with listeners. The activities are unplanned and their 
continuity is based on the situation. According to Bailey and Nunan (2005, p.2) 
“speaking is an interactive process of constructing meaning that involves producing, 
receiving, and processing information, it is often spontaneous, open-ended, and 
evolving but it is not completely unpredictable”. 
Besides, Cameron (2001) argues that speaking is changing the speaker’s 
feeling and ideas by doing an act of communication using a language. At the time 
people produce utterance, deliver their meaning, feeling, ideas and desire. Caroline 
(2005) defines that speaking is a basic oral communication among people in society. 
Speaking serves as a natural meaning of communication of the members of the 
community for both expressions of thought and form of social behavior. 
Communication is a process that is a series of stages in which something transforms 
each step. In communication, a person serving as a source transforms his/her thoughts 
and ideas (meaning) into the message by selecting appropriate words and gestures 
(verbal symbols and nonverbal symbols). Additionally, Kayi (2006) admitted that 
speaking is the process of building and sharing meaning through the use of verbal and 
non-verbal in a variety of contexts.  
There must be a function in learning speaking skill. Someone is recognized by 
people from the way and what they are speaking. During speaking, someone has to 
know what to speak and understand the ideas of what she/he is talking about. Harmer 
(2003), confirmed that through speaking people will understand ideas, opinion, and 
information from other people. Moreover, Brown and Yule (1983, as cited in 
Richard, 2008) stated that “….made a useful distinction between the interactional 
functions of speaking, in which it serves to establish and maintain social relations, 
and the transactional functions, which focus on the exchange of information”. 
According to Richard (2008), there are three functions of speaking: talk as 
interaction, talk as a transaction, and talk as performance. Talk as interaction is 
focused more on speakers and it is the same as conversation. People usually exchange 
greetings, engage in small talk, recount recent experiences when they meet up. That is 
because the student wants to be friendly and build a comfortable zone of interaction 
with others. Talking as a transaction is more focus on the message and make people 
understood clearly and accurately of the participants and how they communicate 
socially with others. Talk as a performance refers to talk in the public where the 
speaker transmits the information to audiences such as classroom presentations, 
public announcements, and speeches. The focus is on both the message and the 
audience. 
 In speaking, there are some elements or components that should be learned by 
English Foreign Language learners. According to Brown (2004) argued that there are 
at least five components of speaking skills such as grammar, vocabulary, 
comprehension, pronunciation, and fluency. These components are important for the 
story completion technique in teaching English Speaking at the first-year students of 
Darul Ihsan Islamic Boarding School.  
The first element is pronunciation. Horby (2000) explained that pronunciation 
is the way how the person pronounced the word of the language. Pronunciation is 
used to catch the idea of how sounds are used in communication (Goh & Burns, 
2012). Pronunciation is a difficult aspect of speaking whether a native speaker or 
non-native speaker. As the English learner who wants to get better in pronunciation, 
they must practice the vocabulary every time. They have to be aware of different 
sounds and also be aware of where the words should be stressed when to use raising 
intonation and the low one. These things help students to speak English effectively. 
The second is the Vocabulary. It is one of the most crucial aspects in learning 
speaking. English language learner cannot communicate or express his/her ideas 
either in spoken or written form if they do not master vocabulary. Vocabulary is a set 
of lexemes, including single words, compound words, and idioms that are normally 
used when talking about something (Longman Dictionary, 2002).  In short, mastering 
vocabulary is needed to help learners master other skills. 
The third is Grammar. Most of EFL learners like to speak fluently and 
accurately. The listener will get the confusion lost their interest toward the speaker if 
she/he speaks inaccuracy. Thus, paying attention to the accurateness of the language 
is so important. Accuracy is related to grammar. Yule (2010) stated that grammar-
related with the language structure, using the correct grammar could produce well-
formed syntactic structures of a language. 
The fourth is Fluency. It is the main characteristic of the speaker's performance 
and it is the essential goal that teachers aim to achieve in teaching speaking. Hughes 
(2002) defined fluency as the learner’s ability to speak in a reasonable, intelligible 
and accurate way without too much hesitation to not break down the communication 
because listeners will lose their interest. In short, fluency is the ability to respond 
coherently by involving words and phrases effectively, pronounce the sound clearly, 
in addition to the appropriate use of stress and intonation. 
The last component is Comprehension. It is the ability to understand 
something (Oxford Dictionary, 2005). In speaking, comprehension is one important 
thing to consider because the objective of the speaking is to deliver information or the 
message. Misunderstanding will not occur both speaker and listener if they were good 
in comprehension. Thus, the success of the speaker can be known if the listener 
captures the information or message that has been conveyed (Brown, 2004). 
All the above-mentioned components will be assessed in the speaking test. 
Assessing is different from testing. Assessment is a way to know the students' 
 outcomes at the end of the learning process. According to Spratt, et al. (2005), 
assessment defined as collecting information about learner’s performance to make 
judgments about their learning. The assessments can be formal or informal. Formal 
assessment usually uses a kind of test (pre-test and post-test). While informal 
assessment assessed by monitoring or observing them while they are doing common 
classroom activities. Additionally, Brown (2004, p.4)"assessment is a continuing 
process that covers all EFL learners. In short, assessment is a process of measuring 
the students’ performance. The teacher may choose different types of assessment as it 
addresses at different functions. To measure the students’ performance, the researcher 
refers to the rating scale proposed by David (2004) in giving the score.  
B. Concept of Teaching Speaking 
Speaking is a vital part of foreign language learning and teaching. In spite of 
its importance, in the past few years teaching speaking has been neglected and many 
language teachers have gone to teach speaking just a repetition of drills or 
memorization of dialogues (Kayi, 2006). Nowadays, the goal of teaching speaking is 
expected to improve students’ communicative skills because by that way students can 
express themselves and learn how to go through to the social and cultures rules. 
Therefore, teaching speaking should provide a lot of activities that encourage students 
to use spoken language actively, instead of imitating or memorizing what the teacher 
said. 
According to Nunan (2003), teaching speaking can be defined in some 
statements. First, produce English speech sounds and sounds patterns. Second, use 
word and sentence stress, intonation patterns and rhythm of the second language. This 
is intended to make the learners get used and familiar with the second language that 
they learn. Moreover, he also adds and selects appropriate words and sentences 
according to the proper social setting, audience, situation, and object matter. It will 
make the learners easy to express their ideas, and aware of about the social issues as 
well. Besides, use the language quickly and confidently with few unnatural pauses, 
which called as fluency. 
EFL teachers should encourage students to speak in the classroom. The 
student will never improve their speaking ability without putting any effort to practice 
in their daily life. Nematovna (2016), confirmed that if the teacher wants his students 
to speak English well, he must encourage his students to practice English in the 
classroom. If the students make some mistakes, the teacher can help them by 
correcting their mistakes. In this regard, Nunan (2003) claimed that there are some 
principles for teaching speaking. (1) Give Students Practice with Both Fluency and 
Accuracy. At the first level of study, learners must be given opportunities to improve 
their fluency as well as accuracy. (2) Use Group Work or Pair Work. To improve 
students' English speaking, they should be given enough opportunities to speak 
English in the classroom. Pair work and group work can be used to increase the 
amount of time that learners get to speak in the target language during the lesson. In 
 this way, the students will get a chance to interact and practice the language with 
other students. 
To teach English foreign language learners to speak in a language, some 
activities can be used such as discussion, role play, simulation, information gap, 
brainstorming, storytelling, interview, story completion, reporting, picture narrating 
and picture describing. Kayi (2006) suggested that there are some techniques and 
strategies can be applied in teaching and learning speaking. (1) A discussion can be 
held for various purposes. Through a discussion, students can think critically and can 
make a decision quickly. Besides, they learn how to express their idea politely and 
respect each other in their group. This activity can promote students to speak to each 
other. (2) The other way of getting students to speak is role-playing. Students pretend 
to play different roles. In role-playing activities, students must play their roles as 
determined by the teacher. 
 (3) Simulations are more elaborated than role-playing. Students can bring 
items to the class to create a realistic environment. For instance, if a student is acting 
as a singer, she brings a microphone to sing. Role-plays and simulations have many 
advantages. Besides being entertained, students' self-confidence will increase and can 
motivate other students. (4) In information gap activities, students are supposed to 
work in pairs. A student will share different information with other pairs. Information 
gap activities serve many purposes such as solving a problem or collecting 
information. In these activities, students must complete the other needed to find the 
information so that an assignment can be completed. These activities are effective 
because everybody has the opportunity to talk extensively in the target language. 
(5) Brainstorming is an effective technique for EFL learners to generate ideas 
quickly and freely. Using a good brainstorming will increase students in building and 
sharing new ideas. (6) Storytelling encourages students’ creative thinking. Students 
can express ideas in a structured manner in a story. They may create their own story. 
Besides, they can tell riddles or jokes to their friends. For instance, at the very 
beginning of each class session, the teacher may call a few students to tell short 
riddles or jokes as an opening.  
(7) Students can conduct interviews on a selected topic with various people. It 
is a good idea for the teacher to provide a rubric for students to know what types of 
questions they can ask or what path to follow, but students should prepare their 
interview questions. Conducting interviews with people gives students a chance to 
practice their speaking ability not only in the class but also outside the class and help 
them become socialized. After interviews, each student can present a study to the 
class. Moreover, students can interview each other and “introduce” their partner to 
the class.  
(8) Story completion technique is known which is student sit in a circle 
forming in a whole-class, and then students begin to tell a story and connect it 
between one part with another part until the end of a story (Kayi, 2006). Each student 
is supposed to add from four to ten sentences. Students can add new characters, 
 events, descriptions and so on. This activity is very fun, besides students can speak 
fluently and encourage their vocabulary, they can sharpen their listening and 
comprehension skills.  
(9) In reporting techniques, before coming to class students are asked to read a 
newspaper or magazine and they report to their friends what they find as the most 
interesting worth telling their friends in their daily lives before class. (10) The picture 
narrative activity is based on several sequential images. Students are asked to tell 
stories that occur in pictures sequentially regarded to the criteria given by the teacher 
as rubrics. Rubrics can include vocabulary or structure that they need to use when 
telling. (11) The last activity is a picture describing. The teacher shows them a picture 
and students asked to describe what is in the picture. For this activity, students can 
form groups and each group is given a different picture. Students discuss the picture 
with their groups. This activity develops student creativity and imagination in public 
speaking skills. 
C. Approach, Method, and Technique 
In English Language Teaching (ELT), the teacher needs to know everything 
related to teaching and learning. Methodology informs teachers about different ways 
to organize teaching practices. Harmer (2001) suggested that there are four levels of 
organization at the level of methodology, namely, approach, method, procedure, and 
techniques. 
The approach has a very general scope that cannot be implemented in the 
learning process. The approach includes theories and assumptions. Richards and 
Rodgers (2007) stated that the general assumption in learning process known as an 
approach. Before the teacher implemented the method in the learning process, they 
should know assumption and theory to get the learning more directed. They are two 
approaches normally known in English Language Teaching (ELT): student-centered 
approach and teacher-centered approach.  
In teacher-centered learning, the teacher plays an important role in the 
learning process. In 2017, Emaliana argued that the teacher takes an important role in 
monitoring students in the beginning until the end of learning, while students only 
absorb the information provided by the teacher. Meanwhile, student-centered learning 
becomes the main point in the development of learning approaches. In this approach, 
the most important element in learning and implementation of a learning process is 
through student activities (Zohrabi et al., 2012).  
In teaching and learning English, an approach is connected with flexible 
learning, experiential learning, and self-directed learning (Acat & Dönmez, 2009). 
Therefore, a student-centered classroom is a place where teachers consider the needs 
of the students, as a group and as individuals, and encourage them to participate in the 
learning process all the time. The teachers’ role is only as the facilitator in the 
classroom. The students are active participants in the learning process, and teachers 
help to guide the students, manage their activities, and direct their learning. 
 This method is a process of delivering material to students regularly and 
systematically from the teacher which includes decisions about the particular skills to 
be taught, the roles of the teacher and the learner in language teaching and learning, 
the content to be taught, and the order in which the content will be presented. 
According to Sari (2016) confirmed that the teacher should use an appropriate 
method in their classrooms. The teacher should recognize the students’ learning styles 
and use suitable methods which are relevant to the learning materials. For instance, if 
the teacher uses the Suggestopedia method to encourage students' speaking skills, the 
students could imagine they are in a foreign country. In this research, the researcher 
uses a direct method to teach English. By using this method, the students and teacher 
will speak English in the classroom and it will increase students' motivation to speak 
up. In this case, the role of teachers in adapting the specific and relevant method is 
important in English instruction process (Freeman, 2000). 
The technique is the implementation of meaning and teaching in the 
classroom. Techniques are not exclusive to certain methods. To some extent, different 
methods may have some similar techniques even though they must have other 
different technique. Therefore, it can be said that Story completion is one of the 
techniques because Story completion has to be implemented. In this case, it carries 
out a method of teaching and learning of speaking. Another example of the technique 
is silent viewing. For instance, when using videos, teachers often use a technique 
called “silent viewing” which consists of playing the video without sound and asking 
students to figure out what the characters were saying.  
D. Theory of Story Completion Technique 
1. Concept of Story Completion Technique 
Since Story Completion is a technique for teaching oral communication, it can 
be included in one of modifying storytelling activity. Kayi (2006) argued that 
storytelling and role play are some examples of activity to promote speaking skills. 
He also mentioned another example was Story Completion technique. Story 
completion is a very enjoyable, whole-class, free-speaking activity which students sit 
in a circle.  
Patel (2008) stated that completing a story is a good technique for conduction 
oral work. In this work, the teacher tells a story twice or thrice and then he asks 
students to repeat it again and again. Last he asks them to tell the story in their own 
words. This technique develops students’ logical thinking and sentence sense. The 
story should be brief, simple and interesting. They may use their perception, 
imagination and so on.  
In story completion, everybody must have an idea to get a good story. With 
conducted by the teacher, she or he starts to play by talking about an interesting story, 
but after a few sentences, the teacher stops narrating or talking. Then, each student in 
one by one starts to talk or narrate from the point on the previous one stopped. 
Students can tell and explore the idea of the story. They can use their perception and 
imagination. Students can tell the characters, events, descriptions and so on.  
 In short, the Story Completion technique in this research is a kind of 
technique for teaching speaking, students in a group are asked to complete the story 
which is told by the previous speaker based on the part given by the teacher. Before 
that, the teacher begins the story that must be completed by the students. It is going to 
be an interesting technique because every student is motivated to speak, ignoring the 
error that they will make later on.  
2. Advantages, Disadvantages, and Procedure of Story Completion 
Technique 
a. Advantages of Story Completion Technique 
There are some advantages of using story completion technique in 
teaching speaking. According to O’Malley and Pierce (1996, p.106) “story 
completion allows students to speak at length, if they can, without teacher 
interruption”. The teacher can ask students to tell a story as if they were telling it 
to someone who is not familiar with it. Beside, completion helps developed oral 
language proficiency as well as reading comprehension. Furthermore, telling 
stories often measures other skills such as reading comprehension, memory, and 
organization.  
According to Shima (2014, p.23),“there are other benefits of story 
completion such as increase children's willingness to communicate thoughts and 
feelings, active participation, verbal proficiency, the use of imagination and 
creativity, encourage cooperation between students, and enhance listening skills”. 
 
b. Disadvantages of Story Completion Technique 
Story Completion technique has also some disadvantages: 
1. Students need to master vocabularies to tell a story, where the most EFL 
senior high school students, especially in Indonesia are lack of 
vocabulary. 
2. The teacher should prepare stories appropriate to senior high school 
students’ age, ability, and knowledge. 
In short, the Story Completion technique has some shortcomings. 
However, it is not a big problem as long as the teacher can manage the class 
environment. The teacher can manage them by following step by step and create 
an enjoyable situation in the class. 
c. Procedures  
There are some procedures of Story Completion technique stated by Kayi 
(2006), first, the teacher asks students to make groups consist of 5 in each group. 
Second, the teacher gives the topic of a Narrative text; the teacher gives them 15 
minutes to discuss with their group. Third, the teacher starts to tell a story in the 
beginning but after a few sentences, he or she stops narrating. Fourth, each student 
starts to narrate from the point where the previous one stopped. Then, each student 
is supposed to add from four to ten sentences. Last, students can add new 
characters, events, descriptions and so on. 
 
 CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter discussed the research method, research setting, population and 
sample, research instrument, the process of data collection, and technique of data 
analysis.  
A. Research Design 
This study employed a quantitative research approach with Experimental 
design. A quantitative approach involves the processes of collecting, analyzing, 
interpreting, and writing the result of a study (Creswell, 2009). According to Leedy 
and Omrod (2001, as cited in Yair & Timothy, 2011) experimental design is a 
research where the participants are assigned randomly into two or more groups which 
are given treatment to gain the data, then observed or measured by using test to 
measure the effect of the treatment. Two classes were chosen to be given pre-test in 
the beginning and post-test in the last meeting. Moreover, the experimental class was 
given a certain treatment, while the control class was not given any treatment. The 
treatment refers to the use of the prediction strategy in teaching speaking skill. The 
effectiveness can be seen from the improvement of student's scores in the post-test. 
The scores were obtained after the students had been given the treatments. 
In this research used one group pre-test and post-test design. According to 
Ary (2010), one-group pre-test and post-test design usually involve three steps: (1) 
administering a pre-test measuring the dependent variable; (2) applying the 
experimental treatment X to the subjects; and (3) administering a post-test, again 
measuring the dependent variable. In this regard, the pre-test is given to know the 
speaking ability before being taught using the story completion technique. After that, 
the students were given the treatments and then the post-test. It was to know the 
speaking ability after being a story completion technique. There were two classes 
used in this research, one class is as the experimental class and the other one is as the 
control class. This research was conducted to know whether there was an 
improvement in students' English speaking skills after being taught using the Story 
Completion technique.  
B. Research Setting 
The present study was conducted on the students of class X who study at 
private senior high school (MAS) Darul Ihsan, Aceh Besar. It is because Darul Ihsan 
is a private Islamic boarding school which provides their students with speaking 
classroom differing from other schools which have an English classroom in general. 
C. Population and Sample 
1. Population 
The population is the group of individuals that have one characteristic 
distinguishing them from other groups (Creswell, 2012). The population of this 
 study is the entire students of grade X studying at Darul Ihsan Islamic senior 
high school (MAS) Aceh Besar. 
At the most specific level, a few individuals were selected as a sample 
of the present study from the target population. The population of this study 
consists of 169 students in speaking classroom of private Islamic senior high 
school (MAS) Darul Ihsan, Aceh Besar. The class namely; class X-A, X-B, X-
C, X-D, X-E, and X-F. I decided to choose the population is because the 
students have the speaking classroom at the school. Most of whom do not have 
a good command of speaking English. Hence, they need an appropriate 
approach in speaking classroom to make them active to communicate in 
English. 
2. Sample 
The sample, according to Cresswell (2012) is a group of participants in 
a study being selected from the target population from which the researcher 
generalizes to the target population. Purposive sampling was used in this study.  
Cresswell (2012, p.185) stated that "purposive sampling refers to the 
selection of sites or participants that will best help the researcher understand the 
problem and research question. They must be willing to reflect on and share 
this knowledge". Cohen, Manion, and Marrison (2000) added that in purposive 
sampling, researchers build up a sample being satisfactory to their specific 
needs. 
In this respect, the respondents were selected purposively. There are 
some considerations why I choose this sampling, it was because the students of 
X-F and X-E are not interested and motivated in English speaking skills and 
many of them continue their education start from first-senior instead of starting 
from junior. Moreover, another consideration because I stay at dormitory of 
Darul Ihsan boarding school and saved money in doing the research. Thus, 29 
students in grade X-F (experimental class) and X-E (control class) of the 
speaking classroom were observed, and tested. In quantitative research, there 
are not overall formal criteria for determining sample size. Cresswell (2007) 
recommended that "….participants be used for case study together with other 
types of data to support the study".  
D. Instrument of the Study 
In this research, one item of the instrument was used to get the data. It was the 
test (post-test, pre-test). The aim is to know the student's ability of speaking skills and 
teaching experiments that will be conducted as the instrument in this research. 
1. Test 
Arikunto (2002) test is a set of questions that are used to measure the 
skills, knowledge, intelligence, and the talent of an individual or a group. In this 
study, the students' achievement in speaking skill is measured by using tests, 
namely pre-test, and post-test. The pre-test is used to find out the student's level of 
 speaking before the treatment and the post-test is used to find out the student 
improvement of speaking skill after using story Completion Technique. To get the 
concrete score of the speaking test, the teacher recorded each students’ 
performance to analyze every sound appeared along with the students' 
performance and gave them a score based on Harris’s Scoring System in Table 
3.1 which measured five components. They were grammar, vocabulary, 
pronunciation, fluency, and comprehension. 
E. The Process of Data Collections 
To obtain the data, I held five meetings to teach the students how to 
communicate in English well and confident using the story completion technique. 
1. First meeting 
In the first meeting, the students were given the pre-test for both 
Experimental class and control class. It was to measure their basic skill of 
speaking before treatment was given. They were given the text about a narrative 
text with the title of a frog prince or a true friend (optional). Students were asked 
to retell a story in their word after 15 minutes of reading. The test was to know 
their fluency, pronunciation and vocabulary, grammar, comprehension and also 
to measure how confident the students to speak in front of people. 
 
 
2. Second meeting 
In this meeting, the students were introduced the material and given a 
story to read. I also explained each word of vocabularies that the students 
unfamiliar with. After that, the students were taught to pronounce the words 
correctly. Then the students were divided into groups and explained how Story 
Completion Technique was used in the process of learning. The last, the first 
speaker started to tell a story and every student needs to complete from five to 
ten sentences. 
3. Third meeting 
The experimental class was started by asking them to sit in the circle. 
Firstly, they were given the topic of the story about Snow White. Then I started 
to tell a story, but only a few sentences. After that, each student was required to 
continue narrating from the point where the previous one stopped. Each student 
was supposed to add from five to ten sentences. 
4. Fourth meeting 
In the fourth meeting, the students continued the treatment by given 
another topic. The title was about Maling Kundang. Then the story was started 
to tell by me but only a few sentences, I stopped narrating. After that, each 
student was started to narrate from the point where the previous one stopped. 
Each student was supposed to add from five to ten sentences. 
 5. Fifth meeting 
In this meeting, I distributed post-test to Experimental class and Control 
class. The students were given one topic of a story. Then, they were required to 
complete the story from four to ten sentences in 3 minutes by sitting in the 
circle. 
F. The technique of Data Analysis 
This research would be analyzed by using statistical analysis, the steps were 
taken in statistical analysis as follows:   
1. The table of specification of the speaking test in pre-test and post-test: 
In evaluating the students’ speaking ability, I used the oral English rating 
sheet proposed by Harris (2004). Based on this oral rating sheet, there are five 
aspects to be considered: pronunciation, grammar, vocabulary, fluency, and 
comprehension.  
Table 3.1 
Table of Specification of Speaking Test 
Aspect Score Qualifications 
Pronunciation 
17-20 
If the speech fluent and effortless as that a 
native speaker. 
13-16 
Denote that if it is always intelligible though 
one is conscious of a definite accent. 
9-12 Refers to pronunciation problems necessitate 
concentrated listening and occasionally lead to 
misunderstanding. 
5-8 
Indicate that it is very hard to understand 
because of the pronunciation problem most 
frequently asked to repeat. 
1-4 
Shows that pronunciation problem so serves 
as to make conversation intelligible. 
Grammar 
17-20 
Make a few (if any) noticeable errors of 
grammar or word order. 
13-16 
Occasionally makes grammatical and/or word 
order errors which do not, however, obscure 
meaning. 
9-12 
Make frequent errors of grammar or order, 
which obscure meaning. 
5-8 
Grammar and word order make 
comprehension difficult must often rephrase a 
sentence. 
1-4 
Word order to reserve as to make speech virtually 
unintelligible. 
Vocabulary 
17-20 
The use of vocabulary and idiom virtually as 
the native speaker. 
13-16 
It indicates that sometimes a student uses 
inappropriate terms and must rephrase the 
ideas because of inadequate vocabulary. 
9-12 
Refers to using frequently the wrong word, 
conversation somewhat limited because of 
inadequate vocabulary.  
5-8 
Donate that utilizing the word and very 
limited vocabulary make conversation quite 
difficult. 
1-4 Means that vocabulary limitation so extreme 
 as to make conversation virtually impossible. 
Fluency 
17-20 
If that speech is fluent and effortless as that 
native speaker. 
13-16 
Refers to speech speed rather strongly 
affected by language problem. 
9-12 
Refers to that speed and fluency are rather 
strongly affected y language problem. 
5-8 
Means that a student usually doubts and often 
forced into silence by language problem. 
1-4 
Means that speech is so halting and 
fragmentary as to make conversation virtually 
impossible. 
Comprehensibility 
17-20 
Appear to comprehend everything without 
difficulty. 
13-16 
Comprehend nearly everything at normal 
speed although occasionally repetition may be 
necessary. 
9-12 
Comprehend most of what is said at lower 
than normal speed with repetition. 
5-8 Has great difficulty following what is said. 
1-4 
It cannot be said to comprehend even simple 
conversation in English. 
Harris, 2004 
 
 
 
 
 
 
 
2. Classifying the score of the students into a rating scale as follows: 
Table 3.2 
The criteria scale of assessing speaking 
Assessment Criteria Score 
Pronounciation 20 16 12 8 4 
Grammar 20 16 12 8 4 
Vocabulary 20 16 12 8 4 
Fluency 20 16 12 8 4 
Comprehension 20 16 12 8 4 
Total 100 80 60 40 20 
 
Table 3.3 
The criteria of speaking mastery scale  
Rating Skill to Communication Orally 
91-100 Excellent 
76-90 Very good 
51-75 
Good 
35-50 
Average 
>35 
Poor 
 Then, the data from the test was analyzed by using the formula as 
suggested by Sudjana (2008) by using statistic calculation of the t-test formula 
with the significant degree of 5%. The formula as follow; 
   
     
 
         
     
 
 
  
 
 
  
 
 
Where; 
Mx  = Mean of Post-test of the experimental class 
My  = Mean of Post-test of control class 
SDx = Sum of deviation score in the experimental class  
SDy = Sum of deviation score in control class 
Nx  = Number of students of the experimental class 
Ny  = Number of students of the control class 
The procedure of calculation as follow: 
a. Determining the mean variable Mx with the following formula: 
  Mx 
 
   
b. Determining the mean variable My with the following formula: 
My 
 
   
c. Determining variable SDx  with the following formula: 
       
    
  
 
d. Determining variable SDy with the following formula: 
       
    
  
 
e. Determining t-table in significance level 5% with df: 
 df  = Nx+Ny-2 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 CHAPTER IV 
DATA ANALYSIS AND DISCUSSION 
 
In this chapter I focus on the data analysis covering the experimental teaching, 
the pre-test and post-test, and the discussion of the findings. 
A. The Analysis of Test 
In this study, I conducted the pre-test and post-test to measure the students' 
speaking skills. The test was in the form of speech. The students' speech were scored 
based on the criteria namely; pronunciation, grammar, vocabulary, fluency, and 
comprehension. 
1. The Result of Data Calculation in the Experimental Class 
The total number of students in the control class is 29 students. Unfortunately, 
2 students were absent during the post-test. However, the valid data were 
measured based on the number of students who participated in the pre-test and 
post-test. 
The raw score of the tests could be seen in the following tables: 
Table 4.1 
The raw score of pre-test and post-test in Experimental Class 
No Initials Pre-Test Score Post-Test Score 
1 AWR 37 66 
2 CAS 40 80 
3 DHAS 60 63 
4 DZ 54 64 
5 EN 52 80 
6 FDA 50 72 
7 HN 52 79 
8 I 29 60 
9 JRF 37 80 
10 LR 45 54 
11 MH 51 59 
12 MS 50 64 
13 NI 53 79 
14 NAQ 62 89 
15 NA 70 90 
16 NF 51 73 
17 NZ 55 77 
18 PW 42 69 
19 RF 66 80 
20 RM 52 59 
21 RN 29 88 
22 SKA 48 72 
23 SW 68 80 
24 UMP 34 58 
25 WFMS 47 68 
26 WHS 56 81 
27 WEFH 33 64 
 
a. The analysis of Pre-Test in the Experimental Class 
To analyze the data from pre-test, I calculated the data by using the 
following formula: 
1. Range 
 The range (R) is determined by using the formula below: 
R = H – L 
Where: 
R = Range of the score 
H = The highest score 
L = The lowest score  
The pre-test data in the table can be listed from the highest to the lowest score as 
follow: 
70 68 66 62 60 56 55 54 53 52 
52 52 51 51 50 50 48 47 45 42 
40 37 37 34 33 29 29    
 
The highest score of the pre-test is 70 and the lowest score is 43, therefore the range 
is as follow: 
R = Hs – Ls 
 = 70 – 29 
 = 41 
2. Interval 
The number of interval class will be examined by using the following formula: 
I= 1+ (3.3) log n 
  = 1 + (3.3) log 27 
  = 1 + (3.3) (1,4) 
  = 1 + 4.62 
  = 5.62 (taken = 6) 
 
3. Range of Interval Class 
The range of interval class will be examined by using the following formula: 
P    
 
 
 
       = 
  
 
 
        = 6.8 (taken 7) 
4. The Table of Frequency Distribution 
Table 4.2  
The Frequency of Pre-Test Score in Experimental Class 
Interval Fi xi fixi 
29-35 4 32 128 
36-42 4 39 156 
43-49 3 46 138 
50-56 11 53 583 
57-63 2 60 120 
64-70 3 67 201 
 
 = 27 
 
 = 1326 
The result of the pre-test showed by the rating scale in the diagram below: 
  
Figure 4.1 the result of pre-test in the experimental class 
5. The mean score of the pre-test table in the experimental class 
Based on the table of frequency above, I examined the mean score by using the 
following formula: 
          
    
  
 
            
    
  
 
           = 49.11 
The result showed that the mean score of pre-test in the experimental class was 49.11  
b. Analysis of Post-test in the Experimental Class 
To analyze the data from post-test, I calculated the data by using the following 
formula: 
1. Range 
The range (R) is determined by using the formula below: 
>35 35-50 51-75 76-90 91-100 
poor average good very good excellent 
4 
9 
14 
0 0 
14% 
33% 
51% 
0% 0% 
Frequency percentage 
R = H – L 
Where: 
R = Range of the score 
H = The highest score 
L = The lowest score  
The pre-test data in the table can be listed from the highest to the lowest score as 
follow: 
90 89 88 81 80 80 80 80 80 79 
79 77 73 72 72 69 68 66 64 64 
64 63 60 59 59 58 54    
 
The highest score of the pre-test is 90 and the lowest score is 54, therefore the range 
is as follow: 
R = Hs – Ls 
 = 90 – 54 
 = 36 
2. Interval 
The number of interval class will be examined by using the following 
formula: 
 I = 1+ (3.3) log n 
  = 1 + (3.3) log 27 
  = 1 + (3.3) (1,4) 
  = 1 + 4.62 
  = 5.62 (taken = 6) 
3. Range of Interval Class 
The range of interval class will be examined by using the following formula: 
P    
 
 
 
       = 
  
 
 
        = 6 
4. The Table of Frequency Distribution 
Table 4.3  
The Frequency of Post-Test Score in Experimental Class 
Interval Fi xi fixi 
54-59 4 56.5 226 
60-65 5 62.5 312.5 
66-71 3 68.5 205.5 
72-77 4 74.5 298 
78-83 8 80.5 644 
84-89 2 86.5 173 
90-95 1 92.5 92.5 
 
 = 27 
 
 = 1951.5 
The result of the post-test showed in the diagram below: 
 Figure 4.2 the result of post-test in the experimental class 
5. The mean score of the pre-test table in the experimental class 
Based on the table of frequency above, I examined the mean score by using 
the following formula: 
X    = 
    
  
 
       = 
      
  
 
       = 72.27 
The result showed that the mean score of pre-test in the experimental class is 72.27 
According to the calculation above, it can be seen that the mean score of the post-test 
in the experimental class is 72.27. the result shows that the post-test score in the 
experimental class (72.27) was higher than in pre-test (49.11). 
 
2. The Result of Data Calculations in the Control Class 
>35 35-50 51-75 76-90 91-100 
poor average good very good excellent 
0 0 
15 12 
0 0% 0% 
55% 44% 
0% 
Frequency percentage 
 The total number of students in the control class is 29 students. Unfortunately, 
5 students were absent during the pre-test. However, the valid data were measured 
based on the number of students who participated in the pre-test and post-test. 
Table 4.4 
The raw score of pre-test and post-test in Control class 
No Initials Pre-Test Score Post-Test Score 
1 AM 30 55 
2 AND 40 60 
3 BR 66 69 
4 CM 52 54 
5 CRM 48 66 
6 DA 50 72 
7 DZR 34 55 
8 FN 28 45 
9 GRA 32 66 
10 IM 41 64 
11 GM 51 70 
12 MSZ 50 64 
13 M 53 79 
14 MS 70 80 
15 NA 66 72 
16 NAZ 51 66 
17 NAM 43 60 
18 RUF 42 69 
19 RW 66 80 
20 RT 52 58 
21 SM 29 42 
22 SMV 48 70 
23 SMR 61 80 
24 TNIA 34 58 
 
a. The analysis of Pre-Test in the Control Class 
To analyze the data from pre-test, I calculated the data by using the 
following formula: 
1. Range 
The range (R) is determined by using the formula below: 
R = H – L 
Where: 
R = Range of the score 
H = The highest score 
L = The lowest score  
The pre-test data in the table can be listed from the highest to the lowest score as 
follow: 
70 66 66 66 61 53 52 52 51 51 
50 50 48 48 43 42 41 40 34 34 
32 30 29 28       
 
The highest score of the pre-test is 70 and the lowest score is 28, therefore the range 
is as follow: 
 R = Hs – Ls 
 = 70 – 28 
 = 42 
2. Interval 
The number of interval class will be examined by using the following 
formula: 
I= 1+ (3.3) log n 
  = 1 + (3.3) log 24 
  = 1 + (3.3) (1,3) 
  = 1 + 4.29 
  = 5.29 (taken 6) 
3. Range of Interval Class 
The range of interval class will be examined by using the following formula: 
P    
 
 
 
       = 
  
 
 
        = 7 
4. The Table of Frequency Distribution 
 
Table 4.5 
The frequency of pre-test score in Control Class 
Interval Fi xi fixi 
28-34 6 31 181 
35-41 2 38 76 
42-48 4 45 180 
49-55 7 52 364 
56-62 1 59 59 
63-69 3 66 198 
70-76 1 73 73 
 
 = 24 
 
 = 1131 
 
The result of the pre-test showed in the diagram below: 
 
Figure 4.3 the result of pre-test in control class 
5. The mean score of the pre-test table in control class 
Based on the table of frequency above, I examined the mean score by using 
the following formula: 
>35 35-50 51-75 76-90 91-100 
poor average good very good excellent 
6 
8 
10 
0 0 
25% 
33% 
41.60% 
0% 0% 
Frequency percentage 
 X    = 
    
  
 
       = 
    
  
 
       = 47.12 
The result showed that the mean score of pre-test in the control class is 47.12 
b. Analysis of Post-test in the control Class 
To analyze the data from post-test, I calculated the data by using the following 
formula: 
1. Range 
The range (R) is determined by using the formula below: 
R = H – L 
Where: 
R = Range of the score 
H = The highest score 
L = The lowest score  
The pre-test data in the table can be listed from the highest to the lowest score as 
follow: 
80 80 80 79 72 72 70 70 69 69 
66 66 66 64 64 60 60 58 58 55 
55 54 45 42       
The highest score of the pre-test is 90 and the lowest score is 54, therefore the range 
is as follow: 
R = Hs – Ls 
 = 80 – 42 
 = 38 
2. Interval 
The number of interval class will be examined by using the following 
formula: 
I= 1+ (3.3) log n 
  = 1 + (3.3) log 24 
  = 1 + (3.3) (1,3) 
  = 1 + 4.29 
  = 5.29 (taken = 6) 
3. Range of Interval Class 
The range of interval class will be examined by using the following formula: 
P    
 
 
 
       = 
  
 
 
        = 6.3 (taken 7) 
 4. The Table of Frequency Distribution 
Table 4.6 
 The frequency of post-test score in Control Class 
Interval fi xi fixi 
42-48 2 45 90 
49-55 3 52 156 
56-62 4 59 236 
63-69 7 66 467 
70-76 4 73 292 
77-83 4 80 320 
 
 = 27 
 
 = 1561 
The result of the pre-test showed in the diagram below: 
 
Figure 4.4 the result of post-test in the experimental class 
 
5. The mean score of the post-test table in control class 
>35 35-50 51-75 76-90 91-100 
poor average good very good excellent 
0 
2 18 4 
0 0% 
8.30% 75% 16% 
0% 
Frequency percentage 
Based on the table of frequency above, I examined the mean score by using 
the following formula: 
X    = 
    
  
 
       = 
    
  
 
       = 62.04 
From the data analysis of the experimental class, it shows that the mean scores 
of pre-test and post-test distinctly different from the data of the control class. 
In the experimental class, the mean score of the pre-test is 49.11 and the mean score 
of the post-test increased to 72.27 after implementing the treatment. In short, the 
score of post-test in experimental class have increased about 23.16 point. 
While in the control class, the mean score of the pre-test is 47.12 and the 
mean score of the post-test is 62.04. Thus, it can be seen that the score in the pre-test 
and post-test of control class have increase about only 14.92 point. From this result, it 
can be concluded that the implementation of the story completion technique has 
improved the students' speaking ability.   
  
Figure 4.5 the summary of experimental and control class result 
B. Examining Hypothesis 
According to Sudjana (2008), in examining the hypothesis, the t-test is used to 
determent the significant of the students' scores. The t-test is designed to measure and 
examined the significant between two means of experimental and control groups.  
Then the result of the calculation of the t-test value will be compared to t-table 
value. If t-test (t0) is higher than t-table of 5% alpha significant level, it means that 
there is significant difference achievement between the experimental and control 
group. The t-test formula as follows: 
   
     
 
         
     
 
 
  
 
 
  
 
 
Where ; 
pre-test 
post-test 
increase 
pre-test 
post-test 
increase experimental class 
control class 
49.11 
72.27 
23.16 
47.12 
62.04 
14.92 
Mx = Mean of Post-test of the experimental class 
My  = Mean of Post-test of control class 
SDx = Sum of deviation score in the experimental class  
SDy = Sum of deviation score in control class 
Nx = Number of students of the experimental class 
Ny = Number of students of the control class 
 
In analyzing the hypothesis, I used some steps as follow: 
a. Stating the Alternative hypothesis (Ha) and Null hypothesis (Ho), that is: 
1. Null hypothesis ((Ho): there is no significant difference between the students' 
speaking ability improvement in learning to speak through Story Completion 
technique and without using story completion technique to the first-year 
students of MAS Darul Ihsan, Aceh Besar. 
2. The alternative hypothesis (Ha): there is a significant difference between the 
students' speaking ability improvement in learning speaking through Story 
Completion technique and without using story completion technique to the 
first-year students of MAS Darul Ihsan, Aceh Besar. 
b. List the deviation score of the experimental and control class. 
Table 4.7 
Deviation score of experimental class 
 No Initials 
Pre-Test 
Score 
Post-Test Score 
X (Post-test - Pre-
test) 
X2 
1 AWR 37 66 29 841 
2 CAS 40 80 40 1600 
3 DHAS 60 63 3 9 
4 DZ 54 64 10 100 
5 EN 52 80 28 784 
6 FDA 50 72 22 484 
7 HN 52 79 27 729 
8 I 29 60 31 961 
9 JRF 37 80 43 1849 
10 LR 45 54 9 81 
11 MH 51 59 8 64 
12 MS 50 64 14 196 
13 NI 53 79 26 676 
14 NAQ 62 89 27 729 
15 NA 70 90 20 400 
16 NF 51 73 22 484 
17 NZ 55 77 22 484 
18 PW 42 69 27 729 
19 RF 66 80 14 196 
20 RM 52 59 7 49 
21 RN 29 88 59 3481 
22 SKA 48 72 24 576 
23 SW 68 80 12 144 
24 UMP 34 58 24 576 
25 WFMS 47 68 21 441 
26 WHS 56 81 25 625 
27 WEFH 33 64 31 961 
    
 = 625  = 18249 
 
 
Table 4.8 
Deviation score of the control class 
No Initials 
Pre-Test 
Score Post-Test Score 
X (Post-test - Pre-
test) X
2
 
1 AM 30 55 25 625 
2 AND 40 60 20 400 
3 BR 66 69 3 9 
4 CM 52 54 2 4 
5 CRM 48 66 18 324 
6 DA 50 72 22 484 
7 DZR 34 55 21 441 
8 FN 28 45 17 289 
9 GRA 32 66 34 1156 
10 IM 41 64 23 529 
11 GM 51 70 19 361 
12 MSZ 50 64 14 196 
13 M 53 79 26 676 
14 MS 70 80 10 100 
15 NA 66 72 6 36 
16 NAZ 51 66 15 225 
17 NAM 43 60 17 289 
18 RUF 42 69 27 729 
19 RW 66 80 14 196 
20 RT 52 58 6 36 
21 SM 29 42 13 169 
22 SMV 48 70 22 484 
23 SMR 61 80 19 361 
24 TNIA 34 58 24 576 
    
 = 417  = 8695 
 
 c. Finding the mean score of variable X and Y by using the following  formula:  
a. Mean of Variable  X (Experimental Class) 
   
  
  
  
   
  
       
b. Mean of Variable Y (Control Class) 
   
  
  
  
   
  
       
d. Finding sum of deviation standard score of variable X and Y by using the 
following formula: 
a. Variable X 
           
    
  
  
        
      
  
  
         
      
  
  
                              
                        
 
b. Variable 
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e. Calculating the standard error of the mean difference between variable X and Y: 
      
          
       
   
 
  
 
 
  
    
      
                  
       
   
 
  
 
 
  
   
          
         
  
                 
                                   
                      
                     
f. Calculating to score by the following formula: 
    
     
 
          
        
   
 
  
 
 
  
 
 
   
           
     
 
   
    
     
 
        
g. Determining t-table in significance level 5% with df: 
           
            
      
h. Examining to through t table : 
In the significance level of 5% ( = 0.05), the t table shows that the critical score 
for differentiation score 49 is 1.68. 
  The result of data analysis shows that t-score is 3.38 and t-table on the 
degree of significance of 5% is 1.68, it can be stated that to is higher than t table (3.38 ! 
1.68). It means that the alternative hypothesis (Ha) was accepted and null hypothesis 
(Ho) was rejected. 
C. Discussion 
After analyzed the data, the next step is to answer the research question. The 
research question is “to what extent does the Story Completion technique improve the 
English speaking skills of the first-year students of MAS Darul Ihsan Aceh Besar?” 
To answer this research question, I used experimental teaching, pre-test and 
post-test. The result of the experimental teaching shows the positive influence of 
students’ speaking skills. The students felt enjoyable and confortable in learning 
English by using Story Completion technique. They were also more confident to 
participated in the classroom. The pre-test and post-test also showed the positive side. 
It could be seen that the means of pre-test and post-test were different. The aim of 
determining the mean score was to know the average ability of students in pre-test 
and post-test. After analyzing the result of the tests, it was found that the score of the 
experimental class students is higher than in the control class. In the experimental 
class, the mean score of the pre-test was 49.11 and the mean score of the post-test 
increased to 72.27 after implementing the treatment. In short, the score of post-test in 
experimental class have increased about 23.16 point. It was because the students were 
motivated, and interested in learning English by using the Story Completion 
technique. This technique also encourage students more active and participate in the 
classroom, more confident to speak English, the vocabulary of the students increased 
and the interaction between students and teacher is an interactive and harmonious 
rather than the traditional education. 
While in the control class, the mean score of pre-test was 47.12 and the mean 
score of the post-test was 62.04. Thus, it can be seen that the score in the pre-test and 
post-test of control class had increased about only 14.92 point. It was because the 
students were not motivated and interested to speak English with their environment. 
In short, the experimental class had a great improvement than the control class. 
Besides, the result of data analysis shows that the t-score was 3.38. From the 
table distribution, it was known that the t-table for the significant level of 5% is 1.68. 
It means the t-score value was higher than the t-table (3.38 > 1.68). Therefore, it can 
be concluded that using the story completion technique is effective to improve 
students’ speaking ability skill especially at the second level students of MAS Darul 
Ihsan. 
 CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
A. CONCLUSIONS 
Based on the result of the research discussed in the previous chapter, teaching 
speaking by using story completion technique can improve students’ speaking ability. 
It is proven by the average score of the post-test of the experimental class which is 
higher than the pre-test score (from 49.11 to 72.27). In other words, the score has 
increased to 23.16 points after the treatment conducted. While in control class the 
average score only increase 14.92 points (from 47.12 to 62.04). Moreover, it was also 
proven by the result of examining the hypothesis which to is higher than t-table (3.38 
> 1.68). It means that there is a significant difference in the achievement between the 
students who were taught by using the story completion technique and the students 
who were taught without the story completion technique. 
 
B. SUGGESTION 
With regard to the result of this study, it is hoped that the teacher can apply 
the Story Completion technique in teaching English speaking. This technique has 
proven that there are some improvements in the students speaking. The students are 
motivated, interested and find easy to receive the lesson. 
However, the students should be active in the classroom because the speaking 
skill can improve by practice. They should be confident to speak not only with the 
teacher but also with their friends. They also should pay attention and respect each 
other not to laugh at anyone when she/he makes mistake in speaking. The students 
should realize that making mistakes means the process of teaching learning and is 
taking place.  
In addition, the finding of the present study should be a fruitful reference for 
the next researcher who are interested in conducting their study in speaking. 
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 LESSON PLAN 
(Experimental Class) 
School   : MAS Darul Ihsan 
Subject  : English 
Class / Semester : X-F / 1 
Time Allotment : 5 x 40 (five meetings) 
A. Standard Competence 
Analyzing social function, the structure of the text, and linguistic elements in 
the expression and thought, according to the context of use. 
B. Basic competence 
Develop oral and written texts to express and respond to an expression of 
opinion and mind, with attention to social functions, the structure of the text, 
and linguistic elements, correctly and in context. 
C. Indicators 
1. The students are able to improve their speaking skills 
2. The students are able to speak by using correct pronunciation, grammar, 
vocabulary, fluency, and comprehension.  
 
D. Goal  
At the end of the lesson, the students are expected to be able to improve their 
speaking skills by using correct pronunciation, grammar, vocabulary, fluency, 
and comprehension. 
 
E. Technique 
 
- The Story Completion Technique 
 
F. Media 
 
- Hand out  
- Text book 
 
G. Class Activities 
Meeting I 
Pre-activities 
 Greeting 
 Introducing self and stating the goal of the class 
 Checking students’ attendance 
 Asking students’ opinion about their speaking skills and activities 
Main activities 
 Asking a brief explanation about speaking generally 
 Giving additional explanation of speaking 
 Giving narrative texts entitled “True Friends” and “The Frog Prince” and 
asking them to perform personally in front of the class (as the pre-test). 
They can retell the story in their own way. 
 Giving 15 minutes for the students to read and prepare the speaking. 
 Students perform their story one by one in front of the class. 
 After all of the students have performed the story given 
 Post-activities 
 Complementing students’ performance 
 Give comment and critic the students 
 Greeting 
 
Meeting II 
Pre-activities 
 Greeting 
 Checking the students’ attendance 
 Asking about the activities the previous meeting 
Main activities 
 Introducing the material about narrative text and explain the vocabulary 
that they are unfamiliar with. 
 Dividing students into 5 groups 
 Explaining how the story completion technique used in the learning 
process 
 Starting to tell the story by asking them to sit in the circle and continue 
the story when the previous one is stop. Each students must complete the 
story from four to ten minutes. 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Giving further information about the activity 
 Greeting 
Meeting III 
Pre-activities 
 Greeting 
 Checking the students’ attendance 
 Apperception: asking the students opinion about story completion 
technique. 
 
Main activities 
 Giving new topic (Snow White) to the students and divide them into 2 
groups 
 Asking them to sit in the group of circle  
 The first group will continue the story one by one after the teacher narrate 
it. 
 Then continue the second groups and they supposed to add where the 
previous one is stop. 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Giving further information about the activity 
 Greeting 
 
 
 
 
 Meeting IV 
Pre-activities 
 Greeting 
 Checking students’ attendance 
 Apperception: asking question about previous meetings 
 
Main activities 
 Giving new topic about Maling Kundang and the teacher starts to tell the 
story and continue by students. 
 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Giving further information about the activity 
 Greeting 
 
Meeting V 
Pre-activities 
 Greeting 
 Checking students’ attendance 
 Apperception: asking question about previous meetings 
 
Main activities 
 Asking students to sit in the circle of the whole class and distributing the 
new topic entitled “Cinderella” as the post-test. 
 After finishing reading the text, I distribute a ball to the whole class while 
listening to the music until the music is stop. The purpose is to select one 
of students to continue telling story after their teacher. 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 greeting 
 
H. Evaluation  
pre-test and post-test evaluation form 
No 
Scoring 
Criteria 
Score 
  1 2 3 4 5 
1 Pronunciation      
2 Grammar      
3 Vocabulary      
4 Fluency      
5 Comprehension      
 
 
 
 Ratings: 
5 = Excellent 
4 = Very good 
3 = Good 
2 = Average 
1 = Poor 
Final score is total point x 4 
Maximum score is 100 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
LESSON PLAN 
(Control Class) 
School   : MAS Darul Ihsan 
Subject  : English 
Class / Semester : X-E / 1 
Time Allotment : 5 x 40 (five meetings) 
I. Standard Competence 
Analyzing social function, the structure of the text, and linguistic elements in 
the expression and thought, according to the context of use. 
J. Basic competence 
Develop oral and written texts to express and respond to an expression of 
opinion and mind, with attention to social functions, the structure of the text, 
and linguistic elements, correctly and in context. 
K. Indicators 
3. The students are able to improve their speaking skills 
4. The students are able to speak by using correct pronunciation, grammar, 
vocabulary, fluency, and comprehension.  
 
L. Goal  
At the end of the lesson, the students are expected to be able to improve their 
speaking skills by using correct pronunciation, grammar, vocabulary, fluency, 
and comprehension. 
 
 M. Technique 
 
- Story Retelling, role-playing, and choosing picture. 
 
N. Media 
 
- Hand out  
- Text book 
 
O. Class Activities 
Meeting I 
Pre-activities 
 Greeting 
 Introducing self and stating the goal of the class 
 Checking students’ attendance 
 Asking students’ opinion about their speaking skills and activities 
Main activities 
 Asking a brief explanation about speaking generally 
 Giving additional explanation of speaking 
 Giving narrative texts entitled “True Friends” and “The Frog Prince” and 
asking them to perform personally in front of the class (as the pre-test). 
They can retell the story in their own way. 
 Giving 15 minutes for the students to read and prepare the speaking. 
 Students perform their story one by one in front of the class. 
 After all of the students have performed the story given 
Post-activities 
 Complementing students’ performance 
 Give comment and critic the students 
 Greeting 
 
Meeting II 
Pre-activities 
 Greeting 
 Checking the students’ attendance 
 Asking about the activities the previous meeting 
 Introducing the activity : Choosing picture 
Main activities 
 Giving the explanation about speaking 
 Explaining the instruction and procedure about the activity  
 Providing different picture to different groups 
 Asking students to tell the story about the picture they are choose about. 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Resuming material 
 Greeting 
 
 
 Meeting III 
Pre-activities 
 Greeting 
 Checking the students’ attendance 
 Motivation: asking the students’ experience related to speaking. 
 Introducing the activity; role play 
Main activities 
 Giving new topic of narrative text in different groups 
 Explaining the instruction and procedure about the activity  
 The first group will perform their drama in front of the class 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Greeting 
Meeting IV 
Pre-activities 
 Greeting 
 Checking students’ attendance 
 Apperception: asking question about previous meetings 
Main activities 
 The students continue their groups performance in front of the class 
 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Resuming the story (lesson learn) 
 Greeting 
 
Meeting V 
Pre-activities 
 Greeting 
 Checking students’ attendance 
 Apperception: asking question about previous meetings 
Main activities 
 Giving a narrative text to students and let them to read around ten to 15 
minutes.  
 Asking them to perform in front of the class (post-test). 
Post-activities 
 Complementing the students’ performance 
 Giving comment and critic to the students 
 Greeting 
 
P. Evaluation  
pre-test and post-test evaluation form 
  
No 
Scoring 
Criteria 
Score 
1 2 3 4 5 
1 Pronunciation      
2 Grammar      
3 Vocabulary      
4 Fluency      
5 Comprehension      
 
Ratings: 
5 = Excellent 
4 = Very good 
3 = Good 
2 = Average 
1 = Poor 
Final score is total point x 4 
Maximum score is 100 
 
 
 
 
 
ISTRUMENT OF DATA COLLECTION 
 
1. TASK ACTIVITY IN PRE-TEST 
 
Instructions; 
 Performing a speaking in front of the class entitled “The Frog Prince 
or True Friend” based on the text given. 
 Your are allowed to talk within two or five minutes. 
 You may prepare and deliver your speaking in your own way.  
 
True Friends 
Once upon a time, there were two close friends who were walking 
through the forest together. They knew that anything dangerous can 
happen any time in the forest. So they promised each other that they 
would always be together in any case of danger. 
Suddenly, they saw a large bear getting closer toward them. One of 
them climbed a nearby tree at once. But unfortunately the other one 
did not know how to climb up the tree. So being led by his common 
sense, he lay down on the ground breathless and pretended to be a 
dead man. 
The bear came near the one who was lying on the ground. It smelt in 
his ears, and slowly left the place because the bears do not want to 
touch the dead creatures. After that, the friend on the tree came down 
and asked his friend that was on the ground, “Friend, what did the bear 
whisper into your ears?” The other friend replied, “Just now the bear 
advised me not to believe a false friend”. 
   
The Frog Prince 
 Once upon a time, there was a king who lived with his 
beautiful daughter, the princess. One day, the princess went to the 
forest to play with a golden ball. She was playing when her ball fell 
into a well.  The princess looked into the well, but it was very deep, so 
she couldn’t see the bottom of it. She started to cry. A frog heard her 
crying, and asked, “What’s wrong, princess? Maybe I can help.” The 
princess turned around and saw an ugly frog.  The princess said, “My 
golden ball fell into the well. Please can you help me to get it?” The 
frog said, “Will you be my friend if I help you to get the ball?” The 
Princess said, “Yes, I’ll be your friend.” But she thought, “This ugly 
frog is silly. We’ll never be friends!” The frog jumped into the well 
and got the ball. The princess was so happy! She picked up her ball 
and ran away. “Wait!” shouted the frog. But the princess didn’t listen. 
The next day, the princess heard a noise at the door. She opened the 
door and saw the frog. The king asked, “Why is there a frog here?” 
The princess told her father about what happened yesterday. The king 
said, “This frog helped you. You must be kind and keep your promise. 
Let him in to have dinner with us.” 
After dinner, the frog said, “I am tired. I want to sleep on your 
pillow. Please lift me up.” The princess didn’t want to, but she carried 
the frog to her room and put him on her pillow. In the morning, the 
princess woke up. The frog was gone, but there was a handsome 
prince sitting on her chair. The prince told the princess:” A witch 
turned me into a frog, but your kindness turned me back into a prince! 
Thank you!” 
 
2. TASK ACTIVITY IN POST-TEST 
Instructions; 
 Performing a speaking in front of the class entitled “Cinderella” based 
on the text given. 
 Your are allowed to talk within two or five minutes. 
 You may prepare and deliver your speaking in your own way.  
 Your are allowed to add new characters and event to complete the 
story. 
 Cinderella 
Once upon a time there lived a girl called Cinderella. She was 
happy live with her father and mother. Until her mother died dead and 
her father had married a widow with two daughters. Her stepmother 
didn’t like her one little bit. But, for the poor unhappy girl, there was 
nothing at all. Her stepmother has two daughters and they were very 
bossy. No rest and no comfort. She had to work hard all day. Only 
when evening came was she allowed to sit for a while by the fire, near 
the cinders. That’s why everybody called her Cinderella. 
 
Cinderella used to spend long hours all alone talking to the cat. 
The cat always said, “Miaow“, which really meant, “Cheer up! You 
have something neither of your stepsisters has and that is beauty.” It 
was quite true. Cinderella, even dressed in old rags, was a lovely girl. 
While her stepsisters, no matter how splendid and elegant their 
clothes, were still clumsy, lumpy and ugly and always would be. 
 
One day, beautiful new dresses arrived at the house. A ball was 
to be held at the palace and the stepsisters were getting ready to go. 
Cinderella didn’t even dare ask if she could go too. She knew very 
well what the answer would be: “You? You’re staying at home to 
wash the dishes, scrub the floors and turn down the beds for your 
stepsisters.” They will come home tired and very sleepy. Cinderella 
sighed, “Oh dear, I’m so unhappy!” and the cat murmured “Miaow.” 
 
Suddenly something amazing happened. As Cinderella was 
sitting all alone, there was a burst of light and a fairy appeared. “Don’t 
be alarmed, Cinderella,” said the fairy. “I know you would love to go 
to the ball. And so you shall!” “How can I, dressed in rags?” 
Cinderella replied. 
 
The fairy smiled. With a flick of her magic wand Cinderella found 
herself wearing the most beautiful dress she had ever seen. “Now for 
your coach,” said the fairy; “A real lady would never go to a ball on 
foot! Quick! Get me a pumpkin!” “Oh of course,” said Cinderella, 
 rushing away. Then the fairy turned to the cat. “You, bring me seven 
mice, and, remember they must be alive!” 
 
Cinderella soon returned with the pumpkin and the cat with 
seven mice he had caught in the cellar. With a flick of the magic wand 
the pumpkin turned into a sparkling coach and the mice became six 
white horses, while the seventh mouse turned into a coachman in a 
smart uniform and carrying a whip. Cinderella could hardly believe 
her eyes. “You shall go to the ball Cinderella. But remember! You 
must leave at midnight. That is when my spell ends. Your coach will 
turn back into a pumpkin and the horses will become mice again. You 
will be dressed in rags and wearing clogs instead of these glass 
slippers! Do you understand?” Cinderella smiled and said, “Yes, I 
understand!” 
 
Cinderella had a wonderful time at the ball until she heard the 
first stroke of midnight! She remembered what the fairy had said, and 
without a word of goodbye she slipped from the Prince’s arms and ran 
down the steps. As she ran she lost one of her slippers, but not for a 
moment did she dream of stopping to pick it up! If the last stroke of 
midnight were to sound… oh… what a disaster that would be! Out she 
fled and vanished into the night. 
 
The Prince, who was now madly in love with her, picked up 
the slipper and said to his ministers, “Go and search everywhere for 
the girl whose foot this slipper fits. I will never be content until I find 
her!” So the ministers tried the slipper on the foot of every girl in the 
land until only Cinderella was left. 
 
Suddenly the fairy appeared and waved her magic wand. In a 
flash, Cinderella appeared in a splendid dress, shining with youth and 
beauty. Her stepmother and stepsisters gaped at her in amazement, and 
the ministers said, “Come with us Cinderella! The Prince is waiting for 
you.“ So Cinderella married the Prince and lived happily ever. 
 
 
 
The criteria scale of assessing speaking 
Assessment Criteria Score 
Pronounciation 
20 16 12 8 4 
Grammar 
20 16 12 8 4 
Vocabulary 
20 16 12 8 4 
Fluency 
20 16 12 8 4 
Comprehension 
20 16 12 8 4 
Total 
100 80 60 40 20 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 The Pre-Test Score in Experimental Class 
 
No Initials 
score 
total 
pronunciation grammar vocabulary fluency comprehension 
1 AWR 7 5 8 9 8 37 
2 CAS 7 3 9 9 12 40 
3 DHAS 14 7 13 12 14 60 
4 DZ 13 7 8 11 15 54 
5 EN 10 8 9 10 15 52 
6 FDA 10 9 12 11 8 50 
7 HN 13 7 10 8 14 52 
8 I 7 4 6 5 7 29 
9 JRF 7 7 6 8 9 37 
10 LR 8 8 10 8 11 45 
11 MH 10 8 10 9 14 51 
12 MS 10 7 10 12 11 50 
13 NI 12 9 7 10 15 53 
14 NAQ 14 9 12 13 14 62 
15 NA 16 9 15 14 16 70 
16 NF 15 8 7 11 10 51 
17 NZ 7 7 13 16 12 55 
18 PW 9 6 10 7 10 42 
19 RF 15 9 14 13 15 66 
20 RM 8 7 13 9 15 52 
21 RN 5 5 6 4 9 29 
22 SKA 10 6 11 8 13 48 
23 SW 14 9 14 15 16 68 
24 UMP 7 5 7 7 8 34 
25 WFMS 10 7 12 7 11 47 
26 WHS 11 9 13 10 13 56 
27 WEFH 6 6 9 5 7 33 
 
TOTAL 275 191 274 261 322 1323 
 
 
The post-test score in experimental class 
 
No Initials 
score 
total 
pronunciation grammar vocabulary fluency comprehension 
1 AWR 16 9 14 10 17 66 
2 CAS 17 12 15 16 20 80 
3 DHAS 14 8 15 12 14 63 
4 DZ 14 9 10 13 18 64 
5 EN 18 11 18 13 20 80 
6 FDA 17 10 15 12 18 72 
7 HN 16 13 18 13 19 79 
8 I 10 7 15 13 15 60 
9 JRF 18 14 16 14 18 80 
10 LR 14 7 12 8 13 54 
11 MH 11 8 14 10 16 59 
12 MS 13 7 17 14 13 64 
13 NI 18 11 17 13 20 79 
14 NAQ 20 13 20 16 20 89 
15 NA 18 15 18 19 20 90 
16 NF 20 10 11 14 18 73 
17 NZ 14 9 18 16 20 77 
18 PW 16 9 18 12 14 69 
19 RF 18 14 17 14 17 80 
20 RM 10 8 15 10 16 59 
21 RN 20 11 18 20 19 88 
22 SKA 16 10 14 14 18 72 
23 SW 20 11 17 16 16 80 
24 UMP 13 8 15 12 10 58 
25 WFMS 14 13 15 13 13 68 
26 WHS 17 10 20 15 19 81 
27 WEFH 14 9 14 10 17 64 
  TOTAL  426 276 426 362 458 1948 
 
 
 The Pre-Test Score of Control Class 
 
No Initials 
score 
total 
pronunciation grammar vocabulary fluency comprehension 
1 AM 6 4 7 5 8 30 
2 AND 8 5 10 9 8 40 
3 BR 15 7 13 15 16 66 
4 CM 11 4 14 12 11 52 
5 CRM 7 10 11 7 13 48 
6 DA 11 5 12 9 13 50 
7 DZR 8 5 8 5 8 34 
8 FN 5 6 7 4 6 28 
9 GRA 7 4 7 6 8 32 
10 IM 7 7 10 7 10 41 
11 GM 13 7 10 9 12 51 
12 MSZ 11 7 8 11 13 50 
13 M 15 7 12 10 9 53 
14 MS 15 10 17 13 15 70 
15 NA 13 9 15 11 18 66 
16 NAZ 12 9 9 10 11 51 
17 NAM 9 5 10 9 10 43 
18 RUF 5 9 9 10 9 42 
19 RW 13 10 16 9 18 66 
20 RT 11 5 13 11 12 52 
21 SM 5 5 6 6 7 29 
22 SMV 13 4 12 10 9 48 
23 SMR 14 9 12 10 16 61 
24 TNIA 7 4 8 7 8 34 
   TOTAL 241 157 256 215 268 1137 
 
 
 
The Post-Test Score of Control Class 
 
No Initials 
score 
total 
pronunciation grammar vocabulary fluency comprehension 
1 AM 10 8 12 10 15 55 
2 AND 13 10 14 11 12 60 
3 BR 15 10 13 15 16 69 
4 CM 11 6 12 12 13 54 
5 CRM 15 7 13 15 16 66 
6 DA 16 12 13 15 16 72 
7 DZR 10 8 11 14 12 55 
8 FN 10 6 9 9 11 45 
9 GRA 15 7 13 15 16 66 
10 IM 18 9 13 10 14 64 
11 GM 16 10 15 13 16 70 
12 MSZ 15 7 13 15 14 64 
13 M 18 12 16 14 19 79 
14 MS 15 10 20 15 20 80 
15 NA 15 8 16 15 18 72 
16 NAZ 15 7 16 15 13 66 
17 NAM 14 9 14 11 12 60 
18 RUF 12 10 15 15 17 69 
19 RW 17 11 17 15 20 80 
20 RT 14 7 10 13 14 58 
21 SM 9 6 9 8 10 42 
22 SMV 14 8 18 13 17 70 
23 SMR 16 10 19 15 20 80 
24 TNIA 13 8 11 13 13 58 
   TOTAL 336 206 332 316 364 1554 
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